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COMPETENCIES FOR TEACHERS OF 
VISUALLY-IMPAIRED BILINGUAL STUDENTS 


I. EDUCATIONAL FOUNDATIONS 
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Knowledge and understanding of the philosophies of general education, special] education, 
bilingual education, bilingual special education, multi-cultural education, and English 
as a Second Language as they affect the education of bilingual and/or culturally- 
different visually impaired students 


Ability to apply visual impaired education theory and research and bilingual / 
multicultural education theory to programming for bilingual visually-impaired students 


Knowledge of available research that pertains to the education of the bilingual 
visually-impaired student and how to access research in a timely and cost-effective 
manner 


Understanding of the utilization of low vision/internal processing 


Knowledge of auditory learning processes and how learning may be affected by the aural 
learner who is bilingual 


Knowledge of the sequences in learning to use tactual media in addition to or as an 
alternative to visual learning to make lessons more concrete 


Understanding of learning styles as they are affected by sensory impairment, 
multicultural settings, and bilingualism 


Knowledge of the importance for bilingual visually- impaired students to develop 
positive self-concepts with realistic goals and self-expectations 


Knowledge of agencies on a local, regional, state, and/or national level that may be of 
assistance directly or indirectly to the bilingual visually-impaired learner 
LANGUAGE AND LINGUISTICS 


Understanding and application of theories of first and second language acquisition as 
they impact a visually- impaired learner 


Understanding of phonology, morphology, syntax, semantics, and pragmatics and how these 
areas of linguistics impact students’ language(s) 


Ability to identify and understand regional, social, and/or developmental varieties of 
the students’ language(s) 


Knowledge of how being a bilingual braille or low vision student may affect language / 
vocabulary comprehension and conceptualization including such factors as "verbalism" 
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CURRICULUM 


Knowledge, understanding, and application of the content of special education, bilingual 
education, multicultural education, English as a Second Language and related areas 
including instruction of bilingual visually-impaired students 


Knowledge, understanding, and application of various teaching methods used in the areas 
of special education, bilingual education, multicultural education, English as a Second 
Language and related areas including instruction of bilingual visually-impaired students 


Knowledge of program curricula in regular education, education of the visually impaired, 
and bilingual education with a culturally pluralistic focus 


Ability to assess curriculum and materials appropriateness for each learner 


Ability to adapt curricula and materials that meet the needs of bilingual 
visually-impaired students or develop own when none exist 


Knowledge and application of classroom behavior management techniques 
Knowledge and application of ability grouping by level of impairedness 


Knowledge and application of student learning styles and how they affect the education 
of bilingual visually-impaired students 


Knowledge and application of teaching and learning styles and how they affect the 
education of bilingual visually- impaired students 


Knowledge of accessing devices used by visually-impaired students so that software and 
other technological educational aids can be made available to the bilingual 
visually-impaired learner 


Knowledge about research in the areas of teacher expectations, teaching students from 
diverse cross-cultural backgrounds, etc. 


CROSS-CULTURAL FOUNDATIONS 


Understanding of how bilingual visually-impaired students’ culture affects their a) 
child-rearing practices, b) degree of acceptance of visual impairment, 

c) socialization, d) differences in attitudes toward educational attainment, and e) 
diversity in motivational, behavior and learning styles in different cross-cultural 
settings 


Ability to recognize and incorporate the contributions of diverse cultural groups into 
educational programming 


Knowledge and awareness of similarities and differences between Anglo-American and other 
cultures and the positive and negative opportunities for conflicts that are posed 





Vic 


10. 


11. 


Prg for Teachers of the Visually Impaired 
D'Youville College 
Page 3 - DRAFT 


CROSS-CULTURAL FOUNDATIONS (cont. ) 
Knowledge about students’ diverse cross-cultural characteristics (e.g., manner of dress, 
foods, religion, discipline, etc.) and how they affect students--especially bilingual 


visually-impaired--in the mainstream classroom 


Knowledge and ability to incorporate contributions of diverse cultural groups into 
lesson plans 


Knowledge of where to obtain diverse cultural materials in the appropriate 
reading/learning mode 


Ability to gather information about students’ backgrounds 


ASSESSMENT /MONITORING/EVALUATION 


Knowledge of and ability to administer both formal and informal assessment instruments 
(in English and Spanish) to bilingual visually-impaired students 


Knowledge and awareness of the use of nonverbal] measures of intelligence and informal 
measures of linguistic, social, or academic functioning 


Knowledge and awareness of the role of bilingual and/or English as a second language 
specialists on assessment and educational planning teams 


Ability to define the purpose of assessment and to recognize which tools meet both the 
visually impaired and bilingual special needs 


Knowledge of checklists and rating scales that can be utilized for informal testing or 
alternatives to unavailable formal testing materials 


Knowledge and ability to explain to parents--verbally and/or in writing--service 
delivery materials, tests, assessment results, etc. in students’ native language 


Ability to distinguish differences due to socio-cultural backgrounds, second language 
factors such as length of time immersed in the second language, and visual impairment 
implications in assessment utilization 


Ability to record and use observational data 


Knowledge of procedures and materials for performing a functional vision evaluation that 
accommodates both language and visual needs 


Ability to recognize potential linguistic, cultural, vision/ experiential biases of 
formal and informal assessments and procedures to compensate for these biases 


Ability to identify and emphasize each child's strengths regardless of degree of visual 
impairment and limited English 
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SOCIALIZATION, PARENTAL INVOLVEMENT AND SCHOOL-COMMUNITY RELATIONS 


Knowledge and ability to keep abreast of new and continuing services available to and/or 
needed by student (e.g., visits to the ophthalmologist, etc.) 


Knowledge and awareness of daily living activities (cooking dishes, habits, family 
interaction, etc.) found in students’ home 


Knowledge, ability, and sensitivity to work with regular education teachers and 
personnel, parents, and the community that serve bilingual visually-impaired students 


Ability to interact with parents of visually-impaired students who come from diverse 
cultural backgrounds 


Ability to inform parents of bilingual visually-impaired students about available and 
administered service deliveries 


Knowledge about community service deliveries available to bilingual visually-impaired 
students and their families 


Ability to recognize differences in social structure, including familial organizations, 
and patterns of authority, and their impact on the educational program of bilingual 
visually-impaired students 


Ability to serve as a consultant to parents, teachers and school personnel who interact 
with bilingual visually- impaired students in the mainstream and to keep them informed 
of any strategies that should be maintained consistently 


Ability to communicate with the parent and school personnel to gather information from 
their insights, perspectives, etc. 


Ability to assist the bilingual visually-impaired students with any socialization 
problems they may encounter (e.g., name calling, feeling different because of special 
equipment, etc.) 


Willingness and ability to inservice staff where greater understanding of bilingual 
visually-impaired students’ special needs is necessary 


Willingness and ability to have sensitivity training workshops for peers of bilingual] 
visually-impaired students so,greater understanding of their special strengths and needs 
can be achieved 


Knowledge of books/materials that can be used to educate teachers, parents, students, 
and the bilingual visually- impaired learners themselves 
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SOCIALIZATION, PARENTAL INVOLVEMENT AND SCHOOL-COMMUNITY RELATIONS (cont. ) 


Demonstrate sensitivity to the effects of mainstreaming on the bilingual 
visually-impaired learner and the classroom teacher alike 


Ability to communicate with staff and parents concerning knowledge of normal and 
atypical conceptual/developmental patterns of bilingual visually-impaired learners 


Knowledge of sound recreational programs that are appropriate for visually impaired 
students who are bilingual including those that will promote socialization and 
acculturation 


INSTRUCTION 


Ability to determine long range goals that reflect assessment findings, child's learning 
style, degree of visual impairment, and linguistic abilities/needs 


Ability to develop IEP objectives and lesson plans that reflect assessment findings, 
child's learning style, degree of visual impairment, and linguistic abilities/needs 


Ability to identify sequential learning steps and task analysis appropriate for a 
bilingual visually-impaired student 


Ability to adapt daily living skills generally taught to a bilingual visually- impaired 
student such as cooking and shopping to reflect the culture and daily routine of the 
students’ family 


Demonstrate flexible teaching strategies appropriate for bilingual visually-impaired 
students (such as hand-over- hand, variable speed tape recorders, etc.) 


Ability to impart problem-solving strategies to bilingual visually-impaired students to 


foster confidence in one's own abilities and greater independence including asking for 
assistance or clarification when necessary 


For moré information, contact: 


Dr. Elia Mar Diaz-Ortiz 
Dr. Robert A. DiSibio 


D'Youville College 

320 Porter Avenue, HSB 621 
Buffalo, NY 14201 

(716) 881-3200 





